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Kim, Sujin. “The Effect of Repeated Reading on Speaking and Writing of Adult EFL Learners.” 
Studies in English Language & Literature 43.4 (2017): 205-229. Repeated reading is a procedure that 
involves reading a same reading material multiple times. Although there are many studies on repeated 
reading in relation to L1 acquisition, L2 research on repeated reading seems hard to find or has unclear 
findings. This study is conducted in order to find out what effect repeated reading aloud has on speaking 
and writing of adult EFL students. For this purpose of the study, three theoretical backgrounds, i.e., 
reading aloud, repeated reading, and teaching adult EFL students, were studied. Ten adult participants 
were given a text each week and read it three times a week for two months, a total of 50 sessions. The 
reading materials in the second month were longer than the ones of the first month. The students took a 
pre-test and a post-test so that the researcher could compare the results. To retain objectivity, the tests 
were marked by three native speakers of English with analytical assessment rubrics for each speaking and 
writing. The findings indicate that there were significant improvements in both speaking and writing. 
These were highlighted especially in the aspects of speaking fluency, interaction and writing organization 
using difficult sentence structure. (Sunchon National University)  
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I. Introduction

In this section, the background of the research is introduced and the purpose of 
the study is also explained. Two research questions are set based on these in order 
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to guide the study. 

1.1 Research Background
There is no doubt that English is one of the key factors to succeed in Korea. In 

the current society of Korea, English is as familiar as Korean to many people. 
Korean students have to take English from the third grade of elementary school, but 
many of them even start learning English while they are in a kindergarten. Thus 
almost all students know the alphabet and basic vocabulary even before the 
government required education in English begins. The importance of this 
international language in a globalized world is only growing. English scores at 
school and other English tests, such as TOEIC (Test of English for International 
Communication) or TOEFL (Test of English as a Foreign Language), are one of the 
basic requirements to enter universities or to get jobs in many industries. 

English education in Korea until recent years, however, has been focusing almost 
exclusively on reading, grammar, and listening. Historically, there has been little 
attention paid to speaking and writing skills. With the existing education system, it 
was almost impossible for students to gain the ability to confidently communicate in 
English. The Korean government is promoting various new policies that can help 
develop not only reading, grammar, and listening but also speaking and writing 
skills of students. This, however, has limited actualization due to a lack of native 
instructors and proper assessment systems. As one of the possible solutions to 
improve general speaking and writing skills, this paper proposes a teaching method, 
called repeated reading. 

1.2 The Purpose of the Study
Repeated reading is a special type of reading where a reader reads the same text 

repeatedly. This procedure has received much attention regarding its potency for 
reading fluency, accuracy, and comprehension in first language (L1) reading research 
(Han & Chen, 2010 among others). However, compared to L1 research, there are 
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few studies on second language (L2) research in regarding repeated reading and 
most of the researches show unsatisfying conclusions. Even though the language 
learning of L2 readers is different from that of L1 readers, they still face the same 
problems: phonemic awareness, phonics, fluency, vocabulary and comprehension 
(Hu, 2008). Koda (1994) says the lack of L2 research on speaking can be explained 
by two phenomena: dominance of schema theory in L2 reading research and the 
prevailing myth that there is a strong correlation between high levels of speaking 
proficiency and better word recognition skills. Furthermore, among those scarce 
researches, most focus on the effect of repeated reading on the reading 
comprehension of young learners. 

The number of L2 readers is only increasing and adult English learners are 
important and diverse populations of English language learners all over the world 
(Orem, 2012). Thus it is necessary to research what effect repeated reading has on 
L2 adult students. This study particularly concerns L2 speaking and writing ability 
of adult readers in this perspective. Two research questions were set in order to 
guide the study effectively. 

l Does repeated reading improve speaking and writing abilities of adult 
students? 
l If so, what part did they improve the most and if not, what was the 
limitation?

II. Theoretical Background

2.1 Reading Aloud
According to Gabrielatos (2002), reading aloud is conducted when a reader reads 

a text with correct stress patterns and interaction of sounds between endings and 
beginnings of words resulting in rhythm and clear pronunciation. It also can refer to 
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a procedure in which a teacher reads a specific text and the students repeat after the 
teacher with their peers, or where students read simultaneously with their own 
recorded reading of a sample text (Gibson, 2008). 

Some opponents to reading aloud claim that it is demotivating as it slows down 
the reading process, interrupts chunking of meaningful units and is simply boring 
(Gibson, 2008). Thornbury (2005) says that reading aloud once was considered 
inauthentic and not preferred by the instructors because it might be a painful 
experience to the students as they may have to read aloud a text that they cannot 
even comprehend properly. 

The study of Amer (1997), however, shows that the group which read a text 
aloud received higher grades on the test than another group which did not. Santoro, 
Chard, Howard, and Baker (2008) also claim that reading aloud can help reading 
comprehension and vocabulary acquisition of students through their research. This 
technique can be used extensively as it is an intermediate step between writing and 
speaking. In other words, students can practice and concentrate on their basic 
speaking skills, such as pronunciation and intonation, without worrying about what 
to say next (Thornburry, 2005). In this regard, reading aloud is especially helpful to 
EFL (English as a Foreign Language) students since they need to improve these 
basic skills so that they can clearly deliver information to others using English. It 
would otherwise be difficult for students to have actual conversations or to create 
unscripted speech without accuracy and fluency. 

Helgesen (1993) claims that it is a great teaching method for the EFL teachers 
who are not native speakers of English as reading aloud allows them and their 
students to obtain oral techniques. Underhill (1987) and Van Weeren & Theunissen 
(1987) also agree that reading aloud can have positive effects on teachers and 
students. They suggest that it is a great way to assess the mechanical skills of 
language, such as pronunciation, tone, or stress of words or sentences. Reading 
aloud can help a wide range of students as well. This technique can motivate not 
only preschool students but also elementary, middle, and high school students 
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(Sanacore, 1992). 
Ahn (2011) conducted research on the effects of reading aloud. Twenty one 

elementary school students between the age of ten and eleven in Korea participated 
in his research for twenty weeks, a total of 50 sessions. As a result, he concluded 
that reading aloud has language integrating functions. The skills acquired from 
reading aloud transferred to listening, speaking and writing. According to other 
research carried out by Krashen (1993), the group that did reading aloud activities 
borrowed more books from the library and received higher essay scores. He claims 
that reading aloud can be an effective way of improving English skills regardless of 
the age or levels of students. The result of the first research, however, only targeted 
young learners and the second research focuses solely on reading and writing of L1 
students. In this present study, reading aloud is a partial process of repeated reading 
and its effect on speaking and writing ability of adult learners of L2 is examined. 

2.2 Repeated Reading 
Repeated reading involves multiple encounters with the same visual material and 

reading the text aloud repeatedly (Han & Chen, 2010). It requires students to read 
a short meaningful passage several times until a satisfactory level of fluency is 
attained and the process is repeated with a new passage (Samuels, 1979). 

Chomsky (1978) reported that repeated reading increased the confidence, 
motivation, and willingness to undertake new reading material independently and 
also increased the fluency of slow and halting readers. Moyer (1982) says that oral 
rereading provides an opportunity to practice vocabulary and phrases. Therrien 
(2004) also stated that repeated reading can be effective in increasing not only 
reading fluency and comprehension but also overall fluency and comprehension 
ability with both nondisabled students and students with learning disabilities. There 
can be ‘epiphenomenal’ gains, such as the discovery of the appropriate syntactic 
phrasing including intonation, stress, and duration, through repeated reading as well 
(Schreiber, 1980). These skills cannot be achieved through silent reading. Schreiber 
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(1980) also says that students can obtain fluency through morphological and 
syntactical cues of the text that they are reading. Students can find out the 
relationship between the provided ideas and information of the text and restructure 
according to their own interpretation as they become more familiar with the structure 
of the sentences and texts through repetition (Baker & Brown, 1984).

Despite all these positive results on L1 research, L2 research on this issue is 
scarce. Jung (2011) conducted research on the effects of repeated reading on L2 
students. Twenty five middle school students in Seoul participated in this research 
for three weeks, a total of six sessions. According to the pre- and post-study 
evaluations, the general speaking ability based on the fluency and accuracy of 
majority of the students improved and they are willing to continue repeated reading 
for continued benefit of their English skills. 

Then, does it have the same positive effect on the English skills of adult students 
as well? This study, thus, concerns the speaking and writing skills of L2 adult 
learners through repeated reading in the hope of gaining the similar positive results 
as L1 research. 

2.3 Adult EFL Students
In ESL (English as a Second Language) environments, academic immersion is 

possible since the students are exposed to English even outside the classroom. In 
EFL (English as a Foreign Language) environments, it is impossible because the 
students are surrounded by their native language. Although various research on EFL 
education, such as the principles of teaching EFL or the core competence of EFL 
adult students, are constantly being carried out (Brown, 2006; Shono, 2004), adult 
EFL students still struggle with improving their English skills. Especially in 
countries that require English test scores as one of the basic criteria for employment, 
such as Korea, many adult students are desperate to improve their speaking and 
writing skills. There is a growing number of adult EFL learners worldwide and it 
will only keep growing. In correspondence to this growth, there is an increasing 
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number of teacher training and TESOL (Teaching English to Speakers of Other 
Languages) programs for EFL adult students in Korea. The present study targets 
adult learners hoping to contribute to the development of effective teaching methods 
and training programs. 

To that end, some of the characteristics of adult learners are looked at. Adult 
students have a wide variety of backgrounds and personal goals. They are motivated 
by an immediate need to know something, self-directed, and come to learning 
transactions with readiness and willingness to learn (Orem, 2012). According to 
Knowles (1984), they learn best when instruction takes advantage of their experience 
and is problem-based. While younger learners seem to assimilate the input without 
much effort or analysis, adult learners tend to analyze the input (Pinter 2012). With 
their cognitive skills, adults progress faster than young students in all areas of 
learning. Pinter (2012), on the other hand, claims that those who have more varied 
opportunities to practice their L2 progress further regardless of their age. 

As mentioned previously, the subjects of this study are all adult students. The 
information on how they learn best and their characteristics as learners was well 
utilized throughout the research in order to maximize the results.   

III. Methodology

3.1 Research Questions
As mentioned earlier, two guide questions were set for the success of the study. 

Can repeated reading improve the speaking and writing abilities of adult students? If 
so, what part did they improve the most and if not, what was the limitation? Every 
step of the study was designed and conducted in order to answer these questions. 

3.2 Subjects
Ten male native speakers of Korean participated in the study. All of the 
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participants have never been to any English speaking countries to study English. All 
of them have been previously tested and assigned to the beginner level English 
classes. Their TOEIC scores range from around 600 to 750 out of 990. All of the 
participants were male and their ages range from 28 to 55. Although the longitudinal 
nature of the study was explained, the exact linguistic purpose was not revealed 
until the study was completed in order to avoid test effects. Their confidentiality 
was assured. 

3.3 Materials
The material for the repeated reading should be a short meaningful passage 

(Samuel, 1979). It means the text should not be seen as just a collection of 
meaningless sentences to students. The researcher chose topics that can relate to 
students or are controversial so that the students can think critically about the 
meaning of the text. The sample answers of a TOEIC speaking test are the perfect 
material in this regard. The topics and organization structure are educational with a 
slightly higher level of difficulty than the usual text the students read. 

TOEIC speaking sample answers were collected from the book ‘Hackers TOEIC 
Speaking’ and used as reading materials for this study. Each sample contains 150 
words on average. For the first four weeks, they read only one sample and after 
that, they read two of them each week for another month. A total of 12 sample 
texts were read during the two months and all of them had different topics. Some 
of the samples are attached at the end of this paper as appendix A. 

3.4 Procedure
Before the study was actually conducted, all the participants took a pre-test. The 

test consisted of three speaking questions and three writing questions. For the 
speaking portion of the test, each student was asked three questions in English. 
There was no time limit and the answers were recorded for assessment. For the 
writing portion, they were given 50 minutes to complete the questions and the 
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answers were delivered to the graders after the whole study was completed. 
After the pre-test, the actual study was conducted for the duration of two months. 

Students read the same reading material aloud three times a week and were given 
different reading material for every week. For the first month, the participants read 
only one reading material per week, which contained approximately 150 words. 
After the students got used to the repeated reading process, they read two samples 
per week containing a total of around 300 words for the next four weeks. Before the 
participants started reading, the researcher read the material aloud first and then the 
students began their reading. 

When the study finished, a post-test was conducted in order to compare the 
results with the pre-test scores and see whether their speaking and writing abilities 
had improved. The post-test was conducted in the same way as the pre-test. The 
questions were different from the pre-test questions but were the same levels of 
difficulty. The levels of difficulty were assured since all the questions used for this 
study were from the same book, ‘Hackers TOEIC Speaking’, which targets the 
students with the same levels of English. To be sure, all questions were reviewed by 
three different native speakers of English regarding the levels of difficulty. The pre- 
and post-tests results were then gathered and delivered to the graders. 

Finally the nature of the study was explained to the students and both the 
students and graders answered a survey questionnaire. The test results and the survey 
were collected by the researcher for analysis. The flow chart below shows the whole 
procedure of the study conveniently. 
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<Figure 1. Flow Chart of the Study>

3.5 Data Collection
The researcher conducted pre- and post- tests and the results were gathered. After 

the post test, not only the participants but also the graders answered a survey 
questionnaire. The questionnaires were then collected by the researcher for analysis.

3.5.1 Pre- and Post-Tests 
The recorded speaking answers and the written answers of pre- and post-tests 

were delivered to the graders for assessment. Some of the questions of each test are 
written below.

Speaking Test Questions 
l What Internet service provider do you use and how long have you used 
it?
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l What would an Internet company need to offer to convince you to 
change providers? Why?
l Some people prefer to have a job they enjoy that pays less than a job 
they dislike that pays more. Which do you prefer and why? Use specific 
reasons and details to support your opinion. 

Writing Test Questions
l What is the best place to visit in your neighborhood and why?
l What are the features you look for in a neighborhood?
l Do you agree or disagree with the following statement? Use specific 
reasons and details to support your answer. - Small stores cannot 
successfully compete with large department stores.

Three native speakers of English graded the tests according to the grade sheet. 
The graders are each from the United States of America, Canada, and South Africa. 
They are all English teachers in Korea. Two of them are male and one of them is 
female. All the tests were marked in one day and they did not know which ones 
were the pre-test answers and which ones were the post-test answers. 

Speaking responses were graded according to the revised version of the 
performance descriptors of Common European Framework of Reference (Council of 
Europe, 2001), which uses five different criteria: range, accuracy, fluency, 
interaction, and coherence. The descriptions for each criterion are shown below. 
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<Table 1. Speaking Test Rubric Description>

Range

Shows great flexibility reformulating ideas in differing linguistic 
forms to convey finer shades of meaning precisely, to give 
emphasis, to differentiate and to eliminate ambiguity. Also has a 
good command of idiomatic expressions and colloquialisms. 

Accuracy
Maintains consistent grammatical control of complex language, 
even while attention is otherwise engaged (e.g. in forward 
planning, in monitoring others’ reactions).

Fluency
Can express him/herself spontaneously at length with a natural 
colloquial flow, avoiding or backtracking around any difficulty so 
smoothly that the interlocutor is hardly aware of it. 

Interaction

Can interact with ease and skill, picking up and using non-verbal 
and intonational cues apparently effortlessly. Can interweave 
his/her contribution into the joint discourse with fully natural turn 
taking, referencing, allusion making etc.  

Coherence
Can create coherent and cohesive discourse making full and 
appropriate use of a variety of organizational patterns and a wide 
range of connectors and other cohesive devices. 

Six being the lowest possible score and thirty being the highest, the graders 
marked the recorded answers carefully according to the rubric. See appendix B for 
the full rubric with scale and actual speaking grade sheet. For writing, a writing 
assessment rubric from a website called ‘Bridging the Gap’ was revised and used 
(http://www.nald.ca/library/learning/btg/ed/evaluation/writing.htm,  n.a). The criteria 
and the descriptions are shown below.
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<Table 2. Writing Test Rubric Description>

Focus

-Demonstrates awareness of audience and task 
-Establishes and maintains a clear purpose
-Sustains a single point of view
-Exhibits clarity of ideas

Content
-Information and details are specific to topic and 
-Information and details are relevant to focus
-Ideas are fullydeveloped

Organization

-Logical order or sequence is maintained 
-Paragraphs deal with one subject
-Logical transitions are made within sentences and 
between paragraphs 
-Introduction and conclusion are evident

Style

-Precise language 
-Effective word choice
-Voice, tone, originality of language
-Variety of sentence structures, types, and lengths

Conventions
-Mechanics, spelling, capitalization, punctuation usage 
 (eg., pronoun references, subject-verb agreement)   
-Sentence completeness

Five is the minimum score and twenty is the highest score for the writing test. 
See Appendix C for the actual writing grade sheet with the complete rubric. The test 
results were collected from the graders and analyzed thoroughly by the researcher. 

3.5.2 Survey 
After the assessment was completed, the researcher explained the nature of the 

study to the graders and students so that they can answer the questionnaires. Survey 
was conducted to both participants and graders to find out how the students and 
graders felt about the repeated reading and its effects. For the convenience of the 
students, the student survey questions were provided in Korean and they wrote their 
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answers in Korean as well. The questions include: 
l Do you think the two months of repeated reading helped you improve your 
English?
l How did the repeated reading help your English speaking ability?
l Why do you think it helped your speaking?
l How did the repeated reading help your English writing ability?
l Why do you think it helped your writing?
l Would you continue repeated reading to improve your speaking and writing?
l Please write down any comments or suggestions. 

When conducting grader survey, the researcher informed the graders which ones 
are pre-test and post-test results before the survey questionnaires were given out to 
the graders so that they can see the scores they gave to the students and compare 
them. The questions include:

l Was there a significant improvement between pre-test and post-test results? 
l How did the speaking improve?
l How did the writing improve?
l Would you try repeated reading with your students?
l Please write down any comments or suggestions.

See appendix D for the detailed student survey questionnaire and E for the 
detailed grader survey questionnaire.

IV. Results

The results were collected from the students and graders and carefully examined to 
determine whether the scores of speaking and writing test improved or not. The 
researcher also analyzed the survey answers in order to see the perceived effectiveness 
of repeated reading on both speaking and writing skills of EFL adult students.  
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4.1 Speaking Test Score Analysis 
Each student received speaking test scores from three graders, thirty being highest 

and five being lowest according to the rubric. The results of the pre- and post-test 
and the mean score of each student and the average mean score of all the 
participants are shown in Table 1. For the confidentiality, pseudo names were used 
for the graders. 

<Table 3: Speaking scores of Pre-test and Post-test>

Pre-Test Alison Jack Mike 
Mean 
score Post-Test Alison Jack Mike Mean 

score

St N o. 1 12 11 9 10.667 St No. 1 20 19 17 18.667

2 11 12 10 11.000 2 19 20 19 19.333

3 12 11 8 10.333 3 19 18 17 18.000

4 10 9 7 8.667 4 18 18 17 17.667

5 11 12 10 11.000 5 20 21 18 19.667

6 9 8 6 7.667 6 15 16 13 14.667

7 10 10 7 9.000 7 17 17 16 16.667

8 11 10 8 9.667 8 18 17 16 17.000

9 12 11 9 10.667 9 18 19 17 18.000

10 10 9 6 8.333 10 16 16 14 15.333

A verage M ean Score 9.700 A verage M ean Score 17.500

The average mean score of the pre-test was 9.700 and the one of post-test is 
17.500. There was a significant improvement in the speaking score according to the 
result. Over the two months, the average mean score increased by 7.800. The mean 
scores of students number six and ten showed the least improvement but they still 
increased by 7.000 points. It means the score almost doubled from the pre- to 
post-test results. The greatest improvement was shown by student number four. His 
mean score increased by 9 points. 

To find out which parts of their speaking improved the most, the test scores were 
analyzed in detail. The mean scores for each criterion of the speaking test rubric are 
shown below.



220 Sujin Kim

<Table 4. Mean Score of Each Speaking Criterion>

Range Accuracy Fluency Interaction Coherence
Pre Post Pre Post Pre Post Pre Post Pre Post

St  No. 
1

2.333 3.667 1.667 2.667 2.000 4.000 2.000 4.333 2.667 4.000 
+ 1.33      +   1.00       + 2.00  + 2.33      +   1.33 

2 2.000 3.333 2.000 3.333 2.000 4.000 2.333 4.667 2.667 4.000 
+1.33      + 1.33        +2.00        +2.33        +1.33 

3 2.333 3.333 1.667 3.000 1.667 3.667 2.000 4.000 2.667 4.000 
      + 1.00       + 1.33       + 2.00       + 2.00       + 1.33 

4 2.000 3.333 1.333 3.000 1.333 3.667 1.667 3.667 2.333 4.000 
       + 1.33      + 1.67      + 2.33      + 2.00        + 1.67 

5 2.000 3.667 1.667 3.333 2.000 4.333 2.667 4.333 2.667 4.000 
     + 1.67    + 1.67     + 2.33   + 1.67       + 1.33  

6 1.667 3.000 1.000 2.667 1.333 2.667 1.333 3.000 2.333 3.333 
       + 1.33       + 1.67        + 1.33     + 1.67       + 1.00 

7 2.000 3.333 1.333 2.667 1.667 3.333 1.667 3.667 2.333 3.667 
      + 1.33       + 1.33        + 1.67        + 2.00       + 1.33  

8 2.000 3.333 1.667 3.000 2.000 3.333 1.667 3.667 2.333 3.667 
      + 1.33       + 1.33        + 1.33       + 2.00        + 1.33 

9 2.333 3.333 1.667 3.000 2.000 4.000 2.000 3.667 2.667 4.000 
       + 1.00      + 1.33       + 2.00        + 1.67     + 1.33 

10 1.667 3.000 1.333 2.333 1.333 3.000 1.667 3.667 2.333 3.333 
      + 1.33       + 1.00       + 1.67       + 2.00        + 1.00 

As it is calculated in the table, the improvements are the greatest in fluency and 
interaction criteria. The post-test scores increased by the average of 1.867 for 
fluency and 1.967 for interaction, whereas they only improved by around 1.300 in 
other criteria. Although the extent of improvement was different, all the criteria 
show increase in scores and this increase is more prominent in fluency and 
interaction scores. See Appendix F for the detailed speaking scores of each student.  
 

4.2 Writing Test Score Analysis 
Just like the speaking test, each student received scores from three graders, 20 

being highest and 5 being lowest. The results are shown in Table 5. 
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Pre-Test Alison Jack Mike 
Mean 
score Post-Test Alison Jack Mike 

Mean 
score

St No. 1 9 7 6 7.333 St No.   1 12 12 10 11.333

2 10 9 8 9.000 2 13 11 11 11.667

3 8 7 7 7.333 3 11 10 11 10.667

4 10 9 7 8.667 4 12 10 9 10.333

5 10 8 8 8.667 5 12 10 11 11.000

6 6 6 5 5.667 6 9 8 8 8.333

7 10 10 7 9.000 7 11 11 10 10.667

8 8 7 6 7.000 8 10 11 10 10.333

9 9 8 7 8.000 9 12 10 10 10.667

10 6 7 5 6.000 10 9 8 8 8.333

Average Mean score 7.667 Average Mean Score 10.333

<Table 5: Writing scores of Pre-test and Post-test>

Similar to the speaking test results, there was an increase in the average mean 
score in the writing test results as well. Pre-test average mean score was 7.667 and 
in the post test, the score increased by 2.666. The students number four and seven 
show the least improvement in their mean scores. The difference between the 
pre-and post-test scores is 1.666. The greatest improvement is shown by student 
number one. He increases his mean score by 4.000. Similar to the speaking test, the 
mean scores for each criterion of the writing test rubric are calculated below to find 
out which parts show the greatest improvement.
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<Table 6. Mean Score of Each Writing Criterion>

Focus Content Organization Style Conventions
Pre Post Pre Post Pre Post Pre Post Pre Post

St   
No. 1

1.667 2.333 1.667 2.667 1.333 2.667 1.667 2.333 1.000 1.333 
      + 0.67       + 1.00       + 1.33       + 0.67       + 0.33 

2 2.000 2.333 2.000 2.000 1.667 2.667 2.000 3.000 1.333 1.667 
      + 0.33          -           + 1.00       + 1.00       + 0.33 

3 2.000 2.667 2.000 2.667 1.000 2.000 1.000 2.000 1.333 1.333 
      + 0.67       + 0.67        + 1.00        + 1.00          -    

4 2.000 2.000 1.333 2.000 1.333 2.333 1.667 2.000 2.333 2.000 
         -          + 0.67        + 1.00        + 0.33 -     + 0.33  

5 2.000 2.000 1.333 1.667 1.667 2.333 2.000 3.000 1.667 2.000 
         -          + 0.33        + 0.67        + 1.00       + 0.33 

6 1.333 1.667 1.000 1.333 1.333 2.000 1.000 2.000 1.000 1.333 
       + 0.33       + 0.33        + 0.67        + 1.00       + 0.33 

7 2.000 2.000 1.333 1.667 1.667 2.333 1.667 2.333 2.333 2.333 
         -          + 0.33        + 0.67        + 0.67          -    

8 2.000 2.000 1.333 2.000 1.000 2.333 1.333 2.667 1.333 1.333 
         -          + 0.67        + 1.33        + 1.33          -    

9 2.000 2.000 1.667 2.000 1.667 2.667 1.333 2.667 1.333 1.333 
         -          + 0.33        + 1.00        + 1.33          -    

10  1.667 2.000 1.000 1.667 1.000 1.667 1.333 2.000 1.000 1.000 
      + 0.33       + 0.67        + 0.67        + 0.67          -    

Students showed great improvements in the organization and style of their writing 
skills. The post-test scores increased by averages of 0.933 and 0.900 points. Other 
criteria, i.e., focus, content and conventions, increased by 0.233, 0.500 and 0.100 
respectively. Although the improvement is not as dramatic as in the speaking test 
scores, it is clear the writing scores did improve as well. See Appendix G for 
detailed scores and calculation of the writing test.  

4.3 Student Survey Analysis 
The student survey was conducted after the post-test. They were asked seven 

questions in Korean and the participants were allowed to write down the answers in 
Korean as well. The answers were then translated into English by the researcher for 
the analysis in this paper. 

All the learners said that their speaking and writing had improved through 
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repeated reading. Regarding speaking improvements, some of the students said:
“I had some pronunciation issues that I could not easily resolve as they became 

habitual problems, such as distinguishing ‘p’ and ‘f’ sounds. Through repeated 
reading, I could feel that my pronunciation is getting better and clearer (Student 3).”

“After only two months of repeated reading, I was surprised that my speaking 
improved. I was able to speak faster with less halting and better 
pronunciation(Student 2).”

“I was always afraid of speaking English in front of people. I was never 
confident in my general speaking skills such as pronunciation. Whenever I get stuck 
while talking to a foreigner, I used to be really embarrassed and tried to avoid the 
situation. Repeated reading helped me practice the basic skills that are important 
when speaking. As I get familiar with the text, I could feel myself getting more 
confident in reading English aloud. It has provided me a great chance to just speak 
out without worrying about being judged by others (student 4).”

The students said the repeated reading provided them confidence in their speaking 
ability as they got used to speaking English out loud and motivate to study English 
since they could feel their English was getting better. For writing feedback, some of 
the students said:

“Repeated reading helped me remember sentence structure while writing. It 
reminded me the structure that was written in the text I read. My sentences vary in 
structure and are well organized. I tried to use the vocabulary that I saw in the text 
in my answers. I think repeated reading enriched my vocabulary as well (Student 1).”

“All the texts that I read during the last two months were very well organized. 
The flow of the sentences was logical. I guess these reading materials have shown 
me a basic idea of how a text should be organized (Student 8).”

“We are all exposed to English every day but there are not many opportunities to 
read English aloud, especially for adult learners. Repeated reading gave me that rare 
opportunity. I think I unsubconsciously absorbed the structure and style of the 
reading passages through repeated reading. When I was writing the test, those 
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sentences automatically popped up so I could use the same pattern (Student 5).”
The participants also said that because they could relate to the topics that they 

were reading and the topics differed each week, they were neither bored nor 
demotivated. All the students said they are willing to continue repeated reading in 
the future and one student suggested that including a discourse as a reading material 
might also help their conversational skills. 

“I like the topics of the reading materials because they were not difficult issues 
to read about and I could relate myself to those topics since many of them are 
about every-day-life matters. I would like to continue repeated reading for the future 
and I think it might be helpful to include a dialogue as a reading material. It will 
help students improve their conversational skills ( Student 5).”

4.4 Teacher Survey Analysis 
The teacher survey was conducted after they finished marking the pre- and 

post-tests. After reviewing and comparing the pre- and post-test scores that they 
gave to the students, they were asked five questions in English. 

All three of them agreed that there was significant improvement between the 
tests. The second question on the survey was, ‘On what aspects of speaking do you 
think students improved?’ Although all aspects showed improvements generally, all 
three graders agree that the fluency and interaction of the students improve 
dramatically and this seems to fit with how students felt about their own 
improvement. Some of the comments on speaking skills of students are written 
below.

“While I was comparing the pre- and post- test results, I realized their fluency 
and interaction improved a lot! The students were able to initiate the discourse and 
take turns appropriately. They became less hesitant when they speak. I can notice 
the confidence in their speaking, too.”

“Although some of the students had a few long pauses when answering the 
question, their answers were comparatively smoother than the ones for the pre-tests. 
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Their speaking wasn’t perfect but there was a clear improvement. I would love to 
use this teaching technique to my students.”

The increase in writing scores was less than the one of speaking test, but it still 
is notable. In discussing the writing test results, the graders said:

“It is truly amazing what they have accomplished over the last two months. The 
organization of the text was more logical and clearer with fully developed ideas. 
What they wrote was enough to convince other people of their ideas despite a few 
grammar mistakes. Compare to the pre-test, students definitely tried to use a variety 
of sentence structures.”

“Introduction and conclusion became more evident compared to the pre-test 
answers. When these are clear, the whole writing looks so much better and is easier 
to understand for the readers. The answers had logical orders within paragraphs and 
transitions were made smoothly.”

All of the three graders also said that they are willing to try repeated reading 
with their own students. For further suggestion, using news articles as a reading 
material is suggested as it contains a lot of information that might interest adult 
students and has high quality vocabulary with difficult sentence structures. 

V. Conclusion 

Through the analysis of the results collected from this study, the findings are 
summarized and pedagogical implications were suggested. Limitations of this 
research and suggestions for future research are also stated in this section. 

5.1 Summary of Findings 
Repeated reading is one of the traditional methods of teaching English but it was 

unclear whether it could specifically help adult EFL learners with their speaking and 
writing ability. The results of the current study indicate a clear enhancement of 
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general speaking and writing proficiency of the students. 
In speaking, students used words and expressions that were written in the reading 

materials as fragments. This means that they did not just memorize the reading 
material by chunk. They were able to utilize the morphological and syntactical cues 
of reading materials. This fits the claim of Schreiber (1980) that repeated reading 
helps acquire fluency of students. In writing, the sentence structure improved a lot. 
The patterns and structures that were shown in the reading materials were used by 
the students in their answers frequently. This supports the argument of Brown 
(1973) that patterns and routines can be developed through high frequency in input. 

Clark (1974) says that young learners can begin with memorized expressions 
without understanding their internal structure or rules. The understanding comes later 
and then they can finally use them in creative production of their own. Adult 
learners, however, tend to analyze the input and their cognitive skills help them 
progress faster than younger learners (Pinter, 2012). This explains how the advanced 
structure emerged in the writing test answers of this study. Repeated reading 
provided students an indirect opportunity to practice their speaking and 
communication skills so students could become familiar with sentence structures 
useful for writing. The conclusion of this study is summarized as follow:

1. Repeated reading can positively result in improvement of both speaking and 
writing abilities of adult EFL learners.

2. The improvement was more dramatic in speaking than writing.
3. In speaking, the fluency and interaction were the two major parts that students 
improved the most.

4. In writing, students improved the most in organizing their ideas and sentences 
using various sentence structures with appropriate vocabulary. 

5.2 Pedagogical Implications
When applying repeated reading to actual classrooms, it is important for teachers 

to make sure that the topics of reading materials are interesting to the students. 
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Repeated reading can become a very boring process as they have to read the same 
text over and over again. Topics that the students can relate to themselves or current 
issues in their community can be good materials for repeated reading. As suggested 
by the graders in this study, including new articles is a good way to keep the 
students interested. 

Some of the students suggested including a dialogue as a reading material instead 
of reading essays for the whole process. Change of the form of reading materials 
could also be refreshing.

In this study, whenever a student was absent and could not read the text in the 
classroom, he had to read the text at home, record his reading and send it to the 
instructor. This actually encouraged and motivated the students since they could hear 
their pronunciation and intonation. They identified their weakness through listening 
to their own voice. When applying repeated reading, it is recommended to ask the 
students to record their reading and listen to their voice at least once a week. 
Comparing the first recording and the last recording of a same text will motivate the 
students as they can hear the improvement right away.  

5.3 Limitations and Suggestions for the Future Research
The number of the participants for this study was only ten. It is not large enough 

to represent the full spectrum of adult EFL learners. Future research with more 
students with various backgrounds and academic purposes is called for. The lack of 
time was another limitation that the researcher experienced. If there were more time, 
this study could have included some data about how consistent the result is over 
time. Considering this study only had one type of reading material, investigating 
which types of reading materials  are most effective for students to improve their 
English is another direction suggestion for future research. 
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