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Cho, Young Ah. “Metacognitive Strategy Instruction in L2 Listening Development for EFL College 
Students.” Studies in English Language & Literature 43.3 (2017): 185-205. The current study explores the 
effects of metacognitive strategy instruction on metacognitive strategy awareness and listening competence 
in L2 English settings, specifically focusing on Korean college students. 138 participants were randomly 
assigned to experimental and control groups. A background questionnaire, pre- and post-listening 
comprehension tests, and pre- and post-Metacognitive Awareness Listening Questionnaires were employed. 
The findings show that there were significant differences between the two groups in terms of 
metacognitive strategy use and listening comprehension gains. The learners in the experimental group 
showed greater outcomes in planning and evaluation and mental knowledge strategy use, as well as 
listening abilities than learners in the control group. Based on the results, pedagogical implications are 
suggested on how language educators can integrate these findings into their lessons. (Gwangju University)
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I. Introduction

  Listening comprehension could be broadly considered as a challenging 

  * This Study was conducted by research funds from Gwangju University in 2017.
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and active skill requiring language learners to process multifaceted tasks 

(Bozorgian, 2012; Coşkun, 2010). As the complexities of listening 

comprehension are mainly related to external components, such as the 

speaker, accent, speech rate, and content, it can be difficult for learners 

to fully understand and handle all of the spoken input they might 

encounter (Bozorgian, 2012).  

  In past decades, research on L2 listening primarily explored the various 

facets of strategy-use reported by learners or patterns of strategies used 

between successful and less successful listeners (Birjandi & Rahimi, 2012; 

Rubin, 1994). However, more recently, since metacognition has been 

widely acknowledged as having a vital role in determining the 

effectiveness of learners' attempts in acquiring an additional language, 

researchers have mentioned that the use of metacognitive strategies could 

potentially help learners complete listening tasks more effectively, and it 

can facilitate learners' overall listening competence (Flavell, Miller, & 

Miller, 1993; Rahimi & Katal, 2012; Vandergrift & Goh, 2012). 

  Listening is often approached as a language skill, fostered through 

proper strategy teaching (Coşkun, 2010; Oxford, 1990); however, few 

studies have paid attention to the influence metacognitive strategy 

instruction has on L2 listening development and metacognitive strategy 

awareness in Korean EFL college students.  In order to better understand 

this problem, this study investigates the following research questions, 

which could possibly shed light on possible ways to improve Korean 

students' listening abilities. 

1. Does metacognitive strategy instruction affect L2 learners' metacognitive 

strategy awareness?

2. Does metacognitive strategy instruction affect L2 learners' listening 

comprehension abilities?
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II. Literature Review

2.1 Metacognitive knowledge in L2 learning 

  Metacognition, one of the most reliable factors in developing learners' 

skills, can directly increase learner outcomes in all learning contexts 

(Eilam & Aharon, 2003; Vandergrift & Goh, 2012). The fundamental 

conception of metacognition was articulated by Flavell (1979), who wrote 

that metacognition refers to one's awareness and knowledge of thinking 

and learning, and it also relates to a person's ability to regulate their own 

cognitive thinking processes. Flavell classified metacognitive knowledge 

into three distinct categories: person knowledge, task knowledge, and 

strategy knowledge. 

  Harris (2003) introduced the idea that metacognition is concerned with 

language learning processes which include planning, monitoring, and 

evaluating learning strategies. Reinders (2000) also proposed three 

components, metacognitive knowledge, metacognitive skill, and 

metacognitive experience, the latter being a metacognitive construct. 

Anderson (2002) mentioned other metacognitive learning processes, such 

as preparing and planning for learning, selecting and using learning 

strategies, monitoring strategy use, orchestrating various strategies, and 

evaluating strategy use and learning. On related note, in terms of 

metacognitive knowledge, Brown (1981) added static knowledge and 

strategic knowledge into this larger framework.

  Mahmoudi and Khonamri (2010) described metacognitive knowledge as a 

major predictor of language acquisition. Vandergrift et al. (2006) stated 

that learners with high degrees of metacognitive knowledge could be 

better at processing, storing, and practicing what they have learned. In 

line with this, the literature also argues that metacognitive knowledge may 
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reinforce learning competence, enhance information recall, complete 

learning task types, and facilitate the rate of learning development (Vann 

& Abraham, 1990; Victori & Lockart, 1995). 

  

2.2 Metacognitive strategy instruction in L2 listening

  Explicit metacognitive knowledge that exists for a certain task and the 

ability to employ appropriate strategies are pivotal determiners in 

language learning. This is partly explained by the fact that metacognitive 

training helps learners manage their learning processes and enhances 

their overall language acquisition (Chari, Samavi, & Kordestani, 2010; 

Mahmoudi & Reichard, 2010). 

  More recent research has stressed the importance of metacognitive 

strategy instruction for L2 listeners with focus on how they can cope with 

the difficulties inherent in increasing their listening abilities (Vandergrift, 

2003; Rahimi & Katal, 2012). For instance, Cross (2011) conducted a 

study on the effects of metacognitive instruction on listening gains for 

Japanese students. A pedagogical cycle with prediction, monitoring, 

problem identification, and evaluation was employed as an instrumental 

method. The outcomes of the study indicated the usefulness of 

metacognitive instruction for less-skilled listeners' performance, whereas 

there seemed to be minimal effects for more-skilled learners. 

  In Vandergrift and Tafaghodtari's (2010) study, the participants in their 

experimental metacognitive training group showed greater learning gains 

than their control group in terms of being able to predict, plan, monitor, 

evaluate and solve listening-related problems they encountered. 

Additionally, Coşkun, (2010), focusing on beginner preparatory school 

students in Turkey, emphasized that metacognitive strategy instruction 

could be helpful for facilitating scores on listening tests statistically and 
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asserted the need for incorporating metacognitive strategy instruction into 

L2 listening settings.  

  Birjandi and Rahimi's (2012) study also proved the influence of 

metacognitive strategy instruction on EFL university students' learning 

outcomes. Their findings revealed that those who received strategy 

training became more competent listeners. Movahed (2014) explored the 

influence of metacognitive strategy instruction on listening comprehension 

measures, metacognitive awareness, and listening anxiety in Iranian 

beginners. The results of the study showed that metacognitive strategy 

instruction was strongly effective in acquiring listening gains, increasing 

metacognitive awareness, and reducing language anxiety. 

 

III. Methods

3.1 Participants 

  The participants in this study were 138 university students who were 

enrolled in general English courses at a university located in South Korea. 

Two classes were selected to participate in this study, and the participants 

came from four departments; the first class consisted of business 

administration and cyber security majors, and the second class consisted of 

hotel food services/culinary arts and beauty science majors. They were all 

freshmen whose ages varied between 19 to 24. After screening the 

students through the pre-test for listening comprehension, the two classes 

were randomly assigned to the metacognitive instruction group (hereafter 

MIG) and the control group (hereafter COG) (see Table 1). 
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Table 1 Distribution of the participants 
 Group N Male Female

MIG 71 (51.4%) 27 (38.0%) 44 (62.0%)

COG 67 (48.6%) 46 (68.7%) 21 (31.3%)

Total 138 (100%) 73 (52.9%) 65 (47.1%)

  Before entering university, 95 of the 138 students took the College 

Scholastic Ability Test (CSAT), and their average degrees on the English 

section were from the second degree (N=2, 1.4%), the third to fourth 

degrees (N=11, 8.0%), fifth to sixth degrees (N=68, 49.3%), and below the 

seventh degree (N=14, 10.1%) ranged from the first to the ninth degrees. 

The remaining students (N=43, 31.2%) were accepted through 

non-schedules admission who had the fourth and sixth degrees, on 

average (N=36, 26.0%). In addition, an analysis of an English listening 

skills self-assessment, which they answered, revealed that 32 students 

evaluated themselves as intermediate proficiency (23.2%), and 94 students 

evaluated themselves as low proficiency (68%). Overall, the participants in 

the current study were regarded as low-intermediate English proficiency 

learners.

3.2 Instruments

  Three major instruments were employed in this study, a background 

questionnaire, pre- and post-listening comprehension tests, and pre- and 

post-Metacognitive Awareness Listening Questionnaires, known as the 

MALQ (Vandergrift et al., 2006). All items on the questionnaires were 

written in Korean. 

  The background questionnaire contained five closed-ended 

question-items, asking the participants' gender, age, major, CSAT levels, 
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and the beforementioned English proficiency self-assessment. 

  Second, to assess the participants' listening abilities over the course of 

the study, the Test of English for International Communication (TOEIC) 

was employed at the beginning and end of the study, serving as pre- and 

post-test measures. It consisted of three sections, A, B, and C, with 20 

multiple-choice question-items, worth one point each. In Part A, the 

participants heard four statements about a picture and were then asked to 

select the one statement which best describes what they see in the 

picture (5 items). In Part B, the participants listened to a question and 

three responses spoken in English, and then they were instructed to 

choose the best response to the each question (12 items). In Part C, they 

were told to listen to short conversations between two people and then 

answer questions about the conversations (3 items). All the 

question-items were drawn from the Pagoda TOEIC LC (Pagoda books, 

2016), and the same question-items were utilized for the pre- and 

post-tests. It took about 15 minutes to complete the tests. 

  Lastly, to measure the participants' metacognitive awareness of listening 

strategies, a slightly adapted Metacognitive Awareness Listening 

Questionnaire (MALQ) was used. The MALQ was made up of 5 

subcategories with a total 21 items: problem solving (6 items), planning 

and evaluation (5 items), mental translation (3 items), person knowledge 

(3 items), and directed attention (4 items). Each item was rated on a 

6-point Likert scale, ranged from 1 (strongly disagree) to 6 (strongly 

agree). Vandergrift et al. (2006) recommended that researchers obtain the 

data from the MALQ and then adjust it to place greater emphasis on goal 

setting during listening tasks over a period of time. The MALQ, a 

validated model for eliciting learners' awareness of listening processes 

and diagnosing their difficulties in listening tasks, was selected as a 

questionnaire, as well as a teaching tool in the current study (Birjandi & 
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Rahimi, 2012; Goh & Hu, 2013). The pre-MALQ was used to uncover 

learners' current level of perceived metacognitive awareness of strategy 

usage, and the post-MALQ was administered retrospectively to measure 

learners' change in their self-regulated use of metacognitive strategies 

after accomplishing strategy training.

3.3 Procedures 

  During the first session, two questionnaires, the background 

questionnaire and the pre-MALQ were handed out to the participants. To 

ensure the homogeneity of the two groups, the participants also took a 

pre-listening comprehension test. After completing the questionnaires and 

the pre-test, the experimental group received strategy instruction while 

there was no mention of strategy use in the control group.     

   Regarding the treatment instruction, the model of MALQ proposed by 

Vandergrift et al. (2006) was embedded into five successive sessions by 

means of a strategy training program. As mentioned earlier, the MALQ is 

seen as an appropriate training tool and is, thus, incorporated into the 

listening course book (Coşkun, 2010; Vandergrift et al., 2006). General 

teaching guidelines for the MALQ model are as follows. First, the two 

least used strategies, planning and evaluation, and person knowledge, 

were chosen and incorporated into the experimental class' course work 

based on the analysis results from the pre-MALQ scale. That is, the 

strategy training in the experimental group was limited to these two 

strategies. 

  During the treatment sessions, elaborate definitions, a brief 

demonstration, and explanations of the advantages of target listening 

strategies were provided to the learners along with an oral explanation 

and modeling of metacognitive processes in the handouts. More 
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specifically, the factors surrounding planning and evaluation are concerned 

with preparing listening activities and evaluating the results of listening 

attempts by students, whereas the factor of person knowledge represents 

learners' perceptions toward the difficulty and self-efficacy in listening. 

The question-items used in the two strategies, as well as some examples, 

were specifically mentioned to make learners more familiar with actual 

usage and also to raise their metacognitive thinking and development. 

Additionally, learners were encouraged to practice and transfer learned 

strategies to their listening tasks when they approached the recorded 

listening input. Yet, the control group was not presented any explicit 

instruction for the strategy use in their learning process. 

  After the treatment stage was over, the post-listening comprehension 

test and the post-MALQ were administered to the groups in order to 

compare the findings before and after strategy instruction.

3.4 Data analysis

  The background questionnaire was calculated using of analysis of 

frequency. To the internal consistency, Cronbach's alpha coefficients were 

rated for the MALQ scales. In addition, for the pre- and post-listening 

comprehension tests, descriptive statistics and an independent-sample 

t-test were also employed in the study. The pre- and post-MALQ 

question-items were computed using descriptive statistics, a MANOVA, 

and a paired-samples t-test to exactly check whether there were 

significant differences between the groups. Statistical data analysis was 

conducted by Statistical Package for Social Studies (SPSS) 20.0 for 

Windows.
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Subcategories  Group N M SD Rank

planning and evaluation
MIG 71 2.690  .905 4

COG 67 2.737  .904 4

problem solving
MIG 71 3.312  .885 1

COG 67 3.527 1.019 1

mental translation
MIG 71 3.024  .830 3

COG 67 3.124  .860 3

person knowledge 
MIG 71 2.639 1.159 5

COG 67 2.652 1.078 5

directed attention
MIG 71 3.225 1.017 2

COG 67 3.366  .989 2

Total
MIG 71 2.978  .767

COG 67 3.081  .798

IV. Results and Discussion

4.1 The effects on metacognitive strategy instruction on strategy 

awareness

  First of all, the reliability of the Metacognitive Awareness Listening 

Questionnaire (MALQ) was measured using Cronbach's alpha. The overall 

reliability of the MALQ was .926 with a total of 21 items and showed a 

high reliability coefficient. 

  The first research question was concerned with how metacognitive 

strategy instruction affects listening strategy awareness and frequency 

usage for L2 learners. Table  2 describes the outcomes of the pre-MALQ. 

The overall mean scores of the MALQ were 2.978 for MIG and 3.081 for 

COG out of a possible maximum of 6-points, indicating that the 

participants rated a relatively low-level of strategy use and confidence in 

terms of English listening. 

Table 2 Descriptive statistics of the pre-MALQ

  



Metacognitive Strategy Instruction in L2 Listening  195
Development for EFL College Students

  Of the five MALQ subcategories, the learners in both groups scored 

higher for problem solving and directed attention than for mental 

translation. Additionally, the factor, planning and evaluation, was the 

fourth least used strategy, and the person knowledge strategy was found 

to be the least used. Based on the results, the two least used strategies, 

planning and evaluation, and person knowledge, were incorporated into 

the metacognitive strategy instruction segment.   

  Next, before administering the treatment, the pre-MALQ was computed 

by a MANOVA to identify whether or not the two groups had the same 

consistency with regards to metacognitive listening strategy awareness 

(see Table 3). The findings demonstrated that there were no significant 

differences between the two groups (Sig.=.726), indicating the 

homogeneity of the groups at the beginning of the treatment. 

Table 3  The results of a MANOVA on the pre-MALQ
   Effect Value F Hypothesis df df Sig. ES

Intercept WilksLambda .053 473.347 5 132 .000 .947

Group WilksLambda .979    .565 5 132 .726 .021

*p<.05, ES= Effect Size  

  To further examine the experimental group's progress after instruction, 

both groups' scores from the post-MALQ were analysed using descriptive 

statistics and a MANOVA; this was after they'd been engaged in the 

metacognitive strategy instruction. Table 4 illustrates that the overall 

mean scores for the MIG (M=3.389) were higher than those for the COG 

(M=3.109). 
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Subcategories  Group N M SD Rank

planning and 

evaluation

MIG 71 3.316 .755 4

COG 67 2.902 .805 4

problem solving
MIG 71 3.563 .924 2

COG 67 3.423 .959 1

mental translation
MIG 71 3.643 .898 1

COG 67 3.279 .905 3

person knowledge 
MIG 71 2.981 1.150 5

COG 67 2.657 1.097 5

directed attention
MIG 71 3.440  .937 3

COG 67 3.287  .858 2

Total
MIG 71 3.389  .764

COG 67 3.109  .770

Effect Value F Hypothesis df df Sig. ES
Intercept WilksLambda .047 537.605 5 132 .000 .953

Group WilksLambda .897   3.016 5 132 .013 .103

Subcategories Source SS df MS F Sig. ES

planning and Between Groups   5.908   1 5.908 9.704 .002 .067

Table 4 Descriptive statistics of the post-MALQ

   

  Tables 5 and 6 present the results of a MANOVA. As can be seen, 

there was a significant difference between groups (Sig.=.013). Of the 

MALQ subcategories, the factors, planning and evaluation (F=9.704, 

Sig.=.002) and mental translation (F=5.632 Sig.=.019), revealed a 

significant difference between the MIG and COG. That is, the explicit 

metacognitive strategy training could possibly contribute to enhancing the 

learners' awareness in using a wider range of strategies, which was in 

line with Liu and Goh's (2006) study.

Table 5 The results of a MANOVA on the post-MALQ

* p<.05, ES= Effect Size

 Table 6 The results of group comparison on the post-MALQ
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evaluation
Within Groups  82.803 136  .609      

Total  88.711 137

problem 

solving

Between Groups   .680   1  .680  .768 .382 .006

Within Groups 120.539 136  .886      

Total 121.219 137

mental

translation

Between Groups   4.582   1 4.582 5.632 .019 .040

Within Groups 110.649 136  .814      

Total 115.231 137

person

knowledge

Between Groups   3.630   1 3.630 2.867 .093 .021

Within Groups 172.191 136 1.266      

Total 175.821 137

directed

attention

Between Groups   .805   1  .805  .993 .321 .007

Within Groups 110.215 136  .810      

Total 111.020 137

*p< .05, ES= Effect Size

  Of the two most significant predictors, the target factor in the study, 

planning and evaluation, may help learners prepare for listening tasks and 

evaluate their performance in more systematic ways, making them solve 

problems when they encounter them during the course of listening to 

certain items. Interestingly, the mental translation factor gave a predicted 

result; such strategy instruction might influence learners' automaticity in 

word recognition and interpretations during the listening processes. 

  However, the factor of personal knowledge, the other target strategy in 

this study, was found to have the lowest level of awareness among 

students, and it had no effect on the learners' strategy use change. As 

indicated by some studies (Goh & Hu, 2013), the person knowledge, the 

most positive factor related to L2 listening competence, was significantly 

correlated with listening outcome measures partly because high-ability 

listeners tend to report greater confidence and lower anxiety. Considering 

the participants’ proficiency level, the low-intermediate performing 

listeners in the current study still seemed to identify listening 
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Group N M SD F t Sig. ES
MIG 71 9.42 2.589 .744 -.023 .982 2.941

COG 67 9.43 2.748

comprehension as their weakest language skill and were unable to gain 

more confidence within the five-week instruction period. Accordingly, 

more attention for person knowledge strategies should be included in 

language classes to find better ways of fostering learners' poor 

confidence, as well as reducing feelings of anxiety in future longitudinal 

studies. 

  

4.2 The effects of metacognitive strategy instruction on L2 listening abilities

  The second research question was about how metacognitive strategy 

instruction affects the overall listening comprehension abilities for L2 

learners. An independent-sample t-test was administered on the pre-test 

results to investigate whether or not both groups were significantly 

different in terms of prior knowledge, which was based on their listening 

comprehension scores (see Table 7). As the results show, the mean 

scores for the learners in the MIG were 9.42, and the COG were 9.43 out 

of 20, respectively. No significant difference exists between the groups 

(Sig.=.982). In addition, the groups appeared to have little knowledge of 

L2 listening at the onset of the study.

Table 7 The results of group comparison on the pre-test (K=20)

*p<.05, ES= Effect Size

  Table 8 summarizes the outcomes of the post-test between the MIG and 

COG. The overall mean scores in the metacognitive instruction group 

were 11.06, and those in the control group were 9.63, which showed a 

significant difference (Sig.=.005). Thus, the correlation between listening 
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Group N M SD F t Sig. ES
MIG 71 11.06 2.990 .071 2.867 .005 .058

COG 67  9.63 2.860

Group
pre-test post-test

M SD M SD t Sig.
MIG (N=71) 9.42 2.589 11.06 2.990 -5.799 .000

COG (N=67) 9.43 2.748  9.63 2.860 -.391 .697

abilities and strategy training can be seen as noteworthy. The results of 

this study also seem to corroborate other studies on metacognitive 

strategy instruction which argued that such instruction would be 

particularly effective for low-intermediate learners and would encourage 

them to become better motivated (Bozorgian, 2012; Coşkun, 2010). 

Focusing on usage and benefits in metacognitive instruction might offer a 

positive approach to help learners' listening development, helping them 

learn how to use and practice listening strategically, which leads to better 

outcomes. Moreover, this study partially supports the observation that the 

MALQ model incorporated into the listening materials had a noticeable 

impact on the L2 listening improvement (Coşkun, 2010; Movahed, 2014).

 Table 8 The results of group comparison on the post-test (K=20)

*p<.05, ES= Effect Size

  To better examine whether there were any changes in the learners' 

listening comprehension gains before and after the treatment, a paired 

t-test was also carried out on the pre- and post-tests (see Table 9).

Tables 9 The results of group comparison between pre- and post-tests

*p<.05

  The results obtained from the analyses showed a significant difference 

between the mean score of the experimental group after the strategy 
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treatment sessions, while the difference between tests in the control 

group was non-significant, which was a trend pointed out in earlier 

research (Birjandi & Rahimi, 2012; Vandergrift & Tafaghodtari, 2010). In 

fact, Movahed (2014) had documented it in empirical research, stating that 

teaching the role of metacognition in listening classes is related to 

approaching the listening tasks more effectively, which activates the 

listening progress.

  Through the metacognitive instruction, the learners in the MIG were 

consistently exposed to explicit concepts and usage, and they were also 

encouraged to transfer their metacognitive knowledge to listening tasks. 

In general, metacognition includes planning, monitoring, and evaluating 

strategies in language learning (Harris, 2003). Possibly, after completing 

experimental sessions, the learners in the MIG had mostly likely become 

aware of a deeper understanding of strategy use and were able to apply 

that to their learning contexts; that eventually helped them make a 

substantial amount of progress on the listening comprehension measures. 

Cross (2011) helps conclude this point: metacognitive instruction in L2 

listening contexts is needed to facilitate listening performance, especially 

for low-intermediate learners. 

  In addition to examining the research questions, this study also explored 

the effects of the metacognitive strategy instruction on the listening 

scores and strategy-use frequency for the experimental group based on 

the different levels of listening proficiency. Based on the group means 

scores and the standard deviation on the pre-test (M=9.42, SD=2.589), 

the learners were classified into two groups which were made up of a 

higher proficiency group with scores over 10 (hereafter HPG) and a lower 

proficiency group with scores below 10 (hereafter LPG) (see Table 10). 
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HPG (N=33)
  pre- post-

  M  SD  M SD t Sig.
listening test    11.55 1.872 13.09 2.566 -3.532 .001

planning and evaluation    2.939  .907  3.630  .716 -4.273 .000

problem solving    3.677  .879  3.944  .869 -2.523 .017

mental translation    3.303  .809  3.909  .838 -4.049 .000

person knowledge    3.071 1.224  3.354 1.105 -1.893 .067

directed attention    3.508  .862  3.758  .869 -1.601 .119

LPG (N=38)
  pre- post-

 M  SD M SD t Sig.
listening test  7.58 1.464 9.29 2.078 -4.631 .000

planning and evaluation  2.474  .857 3.042  .686 -3.172 .003

problem solving  2.996  .768 3.233  .848 -1.552 .129

mental translation  2.781  .779 3.412  .895 -3.686 .001

person knowledge  2.263  .968 2.658 1.102 -2.188 .035

directed attention  2.980 1.087 3.164  .917 -1.015 .317

Table 10 The results of group comparison between pre- and post-tests, and MLAQ

*p<.05

  The results indicate that metacognitive instruction affected listening 

scores and strategy knowledge gains in both groups, meaning that 

listening progress drawn from strategy instruction might aid learners to 

cover listening materials more strategically. This study supported the 

observation in Goh and Hu's (2013) study that there was a positive 

correlation between scores in the MALQ and scores on the listening test. 

What is interesting is that two factors of strategies, planning and 

evaluation and person knowledge, had a slightly different influence on 

learners' outcomes depending on the proficiency levels, revealing that the 

HPG weren't influenced by the person knowledge strategy. 

  In sum, variations of strategy types and proficiency levels should be 

observed in different settings to better investigate the effects of 

metacognitive strategy training in L2 listening contexts. Embedding 

specific learning activities within metacognitive strategy tasks would have 
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to be designed to develop learners' knowledge about effective strategies, 

which would make them control and direct their own learning processes.

V. Conclusion 

  The main goals of this study were to explore the effects of 

metacognitive strategy instruction on metacognitive knowledge awareness 

and listening performance in L2 contexts. The results of the study 

indicated that there was a significant difference between the experimental 

and control groups in terms of metacognitive strategy use and listening 

comprehension gains. The learners in the MIG showed greater listening 

scores and strategy use frequency after completing strategy instruction. 

As for the aspects of metacognitive listening strategies, even though 

person knowledge, on the whole, had no significant effect on learners' 

strategy awareness in the MIG, it actually contributed to increasing 

strategy use for lower proficiency learners. 

  In addition, metacognitive strategy training had a positive impact on 

planning and evaluation, as well as mental translation in the experimental 

group. The findings of the study state that metacognitive strategy 

instruction could raise learners' awareness of strategy knowledge, which 

has the potential to enhance learners' language proficiency, as well their 

use of successful learning strategies. Therefore, it is important for 

instructors to identify their students' various learning styles and provide 

lessons on metacognitive learning strategies through well-suited listening 

exercises. 

  There is further evidence to suggest the advantages of metacognitive 

instruction in listening (Goh, 2008). It could help make learners more 

confident, and it also has positive effects on listening abilities. Moreover, 
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metacognitive instruction may encourage less-skilled learners to be more 

motivated in the classroom. As for successful metacognitive instruction, 

Veenman, Van Hout-Wolters, and Afflerbach (2006) asserted three 

significant principles: embedding metacognitive instruction in the content 

matter to ensure connectivity, informing learners about the usefulness of 

metacognitive activities to make them exert the initial extra effort, and 

prolonged training to guarantee a smooth and maintained application of 

metacognitive activities (p. 9). What is needed, therefore, is explicit 

strategy training in metacognition instruction with a wider range of 

activities, geared towards supporting language learners to develop their 

overall listening comprehension and strategy awareness abilities. Plus, it's 

important to offer tailored instruction for different skill levels of learners.

   The outcomes of the current study are limited by the research 

methods. To come to a more sound conclusion on the effects of 

metacognitive awareness training on L2 listening, different variables 

should be considered in future studies, such as adding more diverse types 

of strategies and test types, incorporating learners with more varied 

English levels, applying these principles to other types of classroom 

activities, tailoring the teaching curriculum, and providing suitable strategy 

training models for students. 
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